NAMANGAN DAVLAT
UNIVERSITETI
ILMIY AXBOROTNOMAS]I, [2026-8]
ISSN:2181-1458
ISSN:2181-0427

13.00.00-PEDAGOGIKA
journal.namdu.uz
PEDAGOGICAL

THE AIDR-V INSTRUCTIONAL MODEL FOR DEVELOPING ENGLISH WRITING COMPETENCE AMONG
GRADE 7-9 GRADE LEARNERS

MUMINKHUJAYEV ABRORKHUJA MUKSUMKHODJAYEVICH
PhD, English teacher, Specialised Boarding School of the Ministry of Internal
Affairs of the Republic of Uzbekistan
E-mail: abrorkhujamuminkhujayev@gmail.com
ORCID: 0009-0007-6624-9369

Abstract: Generative artificial intelligence enables rapid, individualised feedback on second-language writing; however, the
availability of automated feedback does not in itself constitute evidence of learning. The central pedagogical issue is how adolescent
learners can interpret, evaluate, and use Al-generated recommendations while retaining authorship and avoiding dependence on
automated correction. This theoretical and methodological study develops a human-centred GenAl instructional model for English as a
foreign language (EFL) writing in Grades 7-9. It integrates research on automated writing evaluation, GenAl-mediated feedback,
feedback uptake, self-regulated learning, formative assessment, Al literacy, and teacher mediation. These principles are operationalised
through the five stages of the AIDR-V model: Activation, Inquiry, Drafting, Refinement, and Verification. The model assigns
complementary responsibilities to the learner, teacher, and Al system. Al functions as a provisional diagnostic resource; the learner
makes criterion- and evidence-informed revision decisions; and the teacher ensures pedagogical relevance, protects learner authorship,
and calibrates assessment. The principal conceptual outcome is a reproducible lesson-level protocol that connects communicative
purpose, CEFR-informed criteria, feedback classification, revision logs, independent verification, and reflective justification. Designed
for specialised secondary schools in Uzbekistan, the model remains transferable across platforms and comparable educational contexts.
Because a complete experimental dataset is not yet available, the study advances no causal claims regarding effectiveness. It concludes
by formulating testable propositions and an evaluation framework for subsequent quasi-experimental validation.

Keywords: human-centred generative Al, EFL writing, feedback uptake, revision, verification, learner agency.

7-9 SINF O QUVCHILARINING INGLIZ TILIDA YOZISH KOMPETENSIYASINI RIVOJLANTIRISHDA
AIDR-V INSTRUKSIONAL MODELI

Annotatsiya: Generativ sun’iy intellekt boshqa tilda yozilgan matn bo* yicha tezkor va individuallashtirilgan qayta aloga olish
imkonini beradi; biroq avtomatlashtirilgan qayta aloganing mavjudligi o* z-0° zidan o rganish sodir bo* Iganini anglatmaydi. Asosiy
pedagogik masalao* smiro* quuchilarning SI tomonidan yaratilgan tavsiyalarni mualliflik nazoratini saglagan va avtomatlashtirilgan
tuzatishga qaramlikni yuzaga keltirmagan holda talgin qilishi, baholashi hamda qo* llashidan iborat. Ushbu nazariy-metodik tadqiqot
7-9 sinflarda ingliz tilida yozma nutqni o’ rgatishgamo’ ljallangan inson markazli GenSl instruksional modelini ishlab chigadi. Unda
avtomatlashtirilgan yozma nutqni baholash, GenSI vositasidagi qayta aloga, qayta aloqani o zlashtirish, o‘ zini o* zi boshqarib
o° rganish, formativ baholash, SI savodxonligi va o* qituvchi vositachiligiga oid tadqiqotlar integratsiya qilindi. Mazkur tamoyillar
AIDR-V modelining besh bosqichi - faollashtirish, izlanish, qoralama yaratish, takomillashtirish va wverifikatsiya - orqali
operatsionallashtirildi. Modelda SI dastlabki diagnostik vosita vazifasini bajaradi; o° quuchi mezon va dalillarga asoslangan tahrir
qarorlarini gabul qiladi; o* qituvchi esa pedagogik muvofiglikni ta’minlaydi, o* quovchi muallifligini himoya qiladi va baholashni
muvofiqlashtiradi. Tadqiqotning asosiy konseptual natijasi kommunikativ magsad, CEFRga asoslangan mezonlar, qayta aloga tasnifi,
tahrir jurnali, mustaqil verifikatsiya va reflektiv asoslashni o* zaro bog* laydigan takror qo* llash mumkin bo* Igan dars protokolidir.
Model O zbekiston ixtisoslashtirilgan umumiy o* rta ta’lim muassasalari uchun ishlab chigilgan bo‘ Isa-da, muayyan platformaga
bog* lanmagan. To" liq eksperimental ma’lumotlar mavjud bo* Imagani sababli uning samaradorligi yuzasidan sababiy xulosalar
chiqarilmadi; keyingi kvazieksperimental tekshiruv uchun sinovdan o* tkaziladigan farazlar va baholash mezonlari belgilandi.

Kalit so* zlar: inson markazli generativ SI; ingliz tilida yozma nutq; qayta alogani o° zlashtirish; matnni tahrirlash;
verifikatsiya; o° quuchi subyektligi
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ANAAKTUYECKAS MOAEAD AIDR-V PA3BUTHUSI AHTA0SI36IYHOV MMCbMEHHOW
KOMIIETEHI M YYAIINXCS 7-9 KAACCOB

Annomauua:  Ienepamusnvlil  UCKYCCMEEHHVIL  uHmMeAAeKm — olecnewusaem — 603MOXHOCMb — Obicmpoil U
UHOUSUOYAAUSUPOBAHHOTE 00PAMHOLL CEA3U 10 NUCOMEHHVIM PadOmam Ha 6Mopom A3viKe; 00HAKO HAAUNUE ASHOMAMUSUPOCAHHOT
00pammoil ces3u camo no cebe e ceudemervcmeyem 00 odyuenuu. Karouesas nedazozuieckas npooreMa 3aKAIOUAENICs 6 MOM, KaK
NOOPOCHIKY MOZYHL UHMEPNPENUposantv, OUeHUsAnb U npumenams chopmuposartvie VN pexomendayuu, coxpanss asmopckuii
KOHMPOAL U He GOPMUPYS 3A6UCUMOCIIL 0N ASHOMAMUSUPOSAHHOZ0 Ucnpasrenus. B nacmoauem meopemuro-memoduueckom
uccAedosaru paspadomana werosexoueHmpuunas yueoras modeav npumenrenus Ien IV npu obyuenuy nucomy Ha AHZAUUCKOM
asvike 6 7-9 kaaccax. Modeav urimezpupyem UccA)06AHUS N0 ASTMOMAMUSUPOSAHHOMY OUEHUBAHUT0 NUCOMEHHOTE peuu, 00pamHoil
c6A3u ¢ ucnorvsosaruem eV, océoenuio o0pamoti cés3u, camopezyrupyemomy odyyeruto, gopmamusromy ovyerusariuto, M-
ZpAMOMHOCIY U Nedazozuteckomy nocpedHudecmsy. Imu noroXKeHus onepayuoHarusuposarvl 6 namu amanax modeau AIDR-V:
akmusayus, uccaedosarue, cosdarue uweprosuxa, dopabomxa u eepudurxayus. VN svinorrndem @yHxyuto npedsapumervHozo
OUAZHOCMUMECKO20 PECYpPCa; YHEeHUK NPUHUMAEM peuterus 0 pedaKmuposanuy Ha 0CHo6e KPUmepues u 00KA3ameAbcms; YUumeb
obecnievusaem 1nedazozuteckyto pPeAesaHmHoCb, 3AuWulLaAen  Aemopcmeo yuenuxa u Kaiubpyem ouenusanue. OcHOSHOIM
KOHUENIMYAALHVIM PeSYALIaAmom A6ASLemcs. 60CNPOU3B00UMbLL NPOMOKOA Ypoka, 00beOUHAIOULUN KOMMYHUKATNUEHYIO UeAb,
xkpumepuu CEFR, wxaaccugpurayuto obpammuoii ces3u, KYpHAA pedakmuposarusl, He3A6UCUMYI0 NpoeepKYy U pePaeKcusHoe
obocrosatiue. Moderv paspadomana OAS Cneyuarusuposantvix 00uLeodpasosamervHux yupexodernuil Ysoexucmana, HO He 3A6UCUMN
om KoHKpemHoi naamg@opmul. Beudy omcymemeus noanozo maccusa aKCHepUMEHMAALHUIX OAHHLIX NpudutHvle 66160001 00
appexmusrocmu He POPMYAUpYomcs; onpedereHvl nposepseMole 2UNOmMesvl U pamka HoCAeOyouell KeasuaKkcnepumMeHmarvHo
8AAUIAUUU.

Karouesvie caosa: uerosexoyenmpuunviii zenepamustviii VIV, nucomo Ha anzautickom A3vike; océoeriue 00pamHoii csa3u;
pedaxmuposarue mexcma; sepudurayus; yueonas cyovexmnocnb

INTRODUCTION

Generative artificial intelligence has altered the conditions under which writing support is provided by making
automated explanation, reformulation, error detection, and text generation available at the point of need. These affordances
are particularly relevant to EFL instruction, in which learners require repeated opportunities to produce language and
receive timely, comprehensible feedback. Technological availability, however, should not be conflated with a pedagogical
mechanism. An Al system may identify an error or propose a fluent reformulation without ensuring that the learner
understands the underlying problem, evaluates the recommendation, or transfers the revised form to a subsequent
communicative task. The relevant educational question is therefore not merely whether Al can improve a text, but whether
instructional design can transform Al-generated feedback into learner-controlled noticing, evaluation, revision, and
sustained language development [Kasneci et al. 2023; UNESCO 2023].

This distinction is particularly consequential during adolescence. Learners in Grades 7-9 develop linguistic
competence concurrently with metacognitive regulation, critical information practices, and a stable sense of authorship.
Although they may value the speed and apparent authority of Al output, they may not yet possess sufficiently developed
criteria for evaluating factual accuracy, pragmatic appropriateness, register, cultural relevance, and the validity of
automated scores. Emerging school-based evidence indicates that younger learners may benefit from Al-supported
language practice, but their engagement with feedback varies according to proficiency, task structure, feedback focus, and
the extent of teacher scaffolding [Wu & Zhao 2025]. Accordingly, treating access to Al as an intervention in itself obscures
the causal sequence linking feedback, learner uptake, revision quality, and subsequent performance.

Research on second-language writing has long shown that feedback becomes pedagogically meaningful only when
learners act on it. Written corrective feedback may focus attention on linguistic form, but its value is mediated by
comprehensibility, timing, learner beliefs, cognitive load, and opportunities for revision. Automated writing evaluation
extends the scale and immediacy of feedback, yet earlier systems often prioritised surface-level accuracy and could produce
opaque or decontextualised recommendations. Generative Al broadens feedback to organisation, coherence, vocabulary,
argumentation, and audience awareness; at the same time, it increases the risks of hallucination, overcorrection,
homogenised style, and substitution of machine production for learner production. These tensions make feedback uptake
- not feedback generation - the more appropriate unit of pedagogical analysis [Ranalli 2018; Warschauer & Grimes 2008].

Human-AlI collaboration provides a more pedagogically defensible basis for instructional design than replacement-
oriented approaches. Teacher mediation can align automated feedback with curricular objectives, learner age and
proficiency, genre requirements, and assessment criteria. Learner verification can, in turn, transform a suggested correction
into an object of inquiry: the learner compares alternatives, consults an independent descriptor or reference source, records
a decision, and explains the grounds for accepting, adapting, or rejecting the recommendation. Within this arrangement,
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Al is neither positioned as an autonomous tutor nor treated solely as a prohibited shortcut; it functions as a provisional
analytical resource within a pedagogically governed process. Human-centred frameworks developed by UNESCO and the
British Council likewise emphasise agency, accountability, transparency, and the continuing authority of professional
pedagogical judgement [Miao & Shiohira 2024; Felice et al. 2025].

A further research gap lies between broad principles of responsible Al use and reproducible classroom procedures.
Policy and ethical guidance frequently remain at the level of general principles, whereas empirical studies may identify the
digital tool without adequately specifying prompt protocols, feedback categories, revision sequences, teacher intervention,
verification requirements, or implementation-fidelity indicators. Consequently, observed outcomes cannot readily be
attributed to Al, additional time on task, teacher support, novelty, or the structured revision process. A model intended for
school practice must therefore define the actors, sequence, criteria, and observable evidence required to determine whether
the intervention was implemented as intended.

The present article addresses this gap by developing a human-centred GenAl instructional model within the AIDR-
V lesson-design architecture: Activation, Inquiry, Drafting, Refinement, and Verification. It narrows the broader
productive-skills framework to adolescent EFL writing because written production renders the sequence from initial
drafting to feedback, revision, and verification directly observable. The study aims to formulate a theoretically grounded
and operationally reproducible protocol for specialised secondary schools in Uzbekistan. It addresses three research
questions: (1) How can Al-generated feedback support rather than displace learner authorship? (2) How should
responsibilities be distributed among the learner, teacher, and Al system across the AIDR-V model? (3) Which process and
outcome indicators are required for subsequent empirical evaluation?

The article offers three delimited contributions. First, it integrates feedback uptake, self-regulated learning, formative
assessment, and Al literacy within a single lesson-level mechanism. Second, it specifies a five-stage protocol that can be
implemented across different Al systems, thereby prioritising pedagogical functions over platform-specific features. Third,
it formulates testable propositions and measurement requirements for a subsequent quasi-experimental study. Because the
available dissertation materials do not yet include a complete experimental dataset, the reported results are confined to
conceptual and methodological outputs: an instructional model, a distribution of roles, an implementation protocol, and
an empirical-validation framework.

THEORETICAL FRAMEWORK

Feedback uptake as the central learning mechanism

Feedback may be defined as information that enables learners to reduce the discrepancy between current
performance and an intended standard. In writing instruction, however, this discrepancy is not reduced through exposure
to comments alone. Learners must identify the problem, interpret the feedback, evaluate its relevance, select an appropriate
response, implement a revision, and assess the revised version. This sequence distinguishes the receipt of feedback from
its substantive uptake. Although Al increases the volume and immediacy of available feedback, it does not remove these
cognitive and metacognitive demands. Excessive, contradictory, or insufficiently prioritised recommendations may instead
increase extraneous cognitive load and promote superficial compliance.

For the proposed model, feedback uptake is operationalised through observable revision behaviour. Each Al
suggestion is assigned one of four learner decisions: accept, adapt, reject, or defer for teacher consultation. Acceptance
means that the learner agrees with the recommendation and can provide a criterion-based reason. Adaptation means that
the learner uses the underlying diagnosis but produces an independently worded solution. Rejection means that the learner
identifies a defensible linguistic, pragmatic, factual, or genre-related reason not to apply the recommendation. Deferral is
used when the learner recognises uncertainty and seeks human mediation. These categories make learner agency visible
and prevent the final text from concealing how it was produced.

The quality of feedback uptake is analytically more informative than the proportion of accepted recommendations.
A high acceptance rate may reflect accurate Al feedback, but it may also indicate dependence or uncritical compliance.
Conversely, a welljustified rejection may demonstrate advanced language awareness. Evaluation should therefore
establish whether the learner identified the focus of feedback, consulted an appropriate criterion, improved the text without
distorting the intended meaning, and transferred the relevant principle to a subsequent task. From this perspective, revision
constitutes evidence of learning rather than merely evidence of textual editing.

Learner agency, authorship, and self-regulation

Learner agency refers to the capacity to act intentionally, make choices, and assume responsibility within the
constraints of a learning environment. In Al-supported writing, agency is threatened when the system determines the topic,
generates the argument, selects the evidence, and produces the final language. It is strengthened when the learner
establishes a communicative purpose, creates the initial draft, interrogates feedback, chooses revisions, and explains the
final decisions. Authorship is therefore not defined by the absence of digital assistance; it is defined by meaningful human
control over content, reasoning, expression, and revision.
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Self-regulated learning provides a complementary account of how this control develops. Effective writers plan,
monitor, evaluate, and adapt their performance. The AIDR-V cycle externalises these processes through a task brief, a draft,
a feedback map, a revision log, and a reflective note. Externalisation is particularly important for adolescents because
invisible metacognitive processes are difficult to teach or assess. By requiring evidence at each stage, the model allows the
teacher to diagnose whether a learner’s difficulty lies in language knowledge, interpretation of feedback, selection of
strategy, verification, or reflection.

The teacher’s role remains decisive. Human-centred Al requires more than the physical presence of a person; human
purposes, professional judgement, and accountability must govern the use of the system. The teacher defines permissible
uses of Al, selects or designs the prompt framework, models critical evaluation, limits the scope and volume of
recommendations, resolves disputed feedback, protects personal data, and maintains alignment between assessment and
the intended construct. Accordingly, the learner retains authorship, the teacher retains pedagogical accountability, and the
Al system remains a fallible support resource.

Formative assessment and CEFR-informed criteria

Formative assessment is embedded in the cycle because feedback is used to modify ongoing learning rather than
merely score a completed product. The CEFR Companion Volume provides a useful reference for communicative
outcomes, but descriptors must be translated into age-appropriate task and rubric criteria. For a short argumentative or
explanatory text in Grades 7-9, the assessment framework may include task fulfilment, organisation and coherence, lexical
range and appropriateness, grammatical control, mechanics, and audience awareness. The purpose is not to treat the CEFR
as a mechanical scoring algorithm; it is to ensure that feedback serves communicative performance rather than isolated
error correction [Council of Europe 2020].

Automated scores should therefore be treated as diagnostic evidence rather than final judgements. Al systems may
identify patterns warranting attention, but they may misinterpret creative language, multilingual influence, task-specific
meaning, or culturally situated expression. The model consequently requires triangulation among learner self-assessment,
teacher rubric-based assessment, and Al-assisted analysis. Divergence among these sources can be pedagogically
productive when it becomes an explicit object of inquiry. The central validity question is not which evaluator is inherently
superior, but which inferences each source of evidence can legitimately support.

MATERIALS AND METHODOLOGY

The study employs a design-oriented theoretical and methodological approach. Its evidence base comprises:

(a) international frameworks for human-centred and responsible Al in education;

(b) research on automated writing evaluation and GenAl-mediated feedback in EFL writing;

(c) studies of feedback uptake, learner engagement, and teacher - Al collaboration;

(d) CEFR-informed principles for communicative writing assessment;

(e) the instructional architecture developed within the author’s DSc project for Grades 7-9 in specialised schools.
Documentary analysis was used to identify recurrent design problems, and functional synthesis was applied to translate
theoretical principles into observable classroom procedures.

The synthesis followed four analytical questions. First, which pedagogical function is assigned to Al: generation,
diagnosis, explanation, adaptation, feedback, or assessment? Second, what learner action connects Al output with learning:
noticing, comparison, revision, verification, reflection, or transfer? Third, what form of teacher mediation protects validity,
age appropriateness, and authorship? Fourth, what evidence would allow another researcher to reproduce and evaluate
the process? A design component was retained only when it answered all four questions.

The resulting model was evaluated conceptually against six criteria: pedagogical alignment, learner agency, feedback
actionability, verifiability, assessment validity, and practical feasibility. Pedagogical alignment requires every Al action to
support a stated communicative outcome. Learner agency requires an initial learner-produced draft and recorded revision
decisions. Feedback actionability requires suggestions to be limited, prioritised, and understandable. Verifiability requires
comparison with an independent source, descriptor, rule, model text, peer judgement, or teacher explanation. Assessment
validity requires final judgements to remain rubric-based and human-calibrated. Practical feasibility requires
implementation within ordinary lesson sequences and available school infrastructure.

This methodology yields a conceptual model rather than an estimate of intervention effectiveness. The present study
therefore reports neither participant outcomes nor percentage gains, significance tests, or effect sizes. A subsequent
empirical phase should preregister the primary outcome, define the comparison condition, establish scoring reliability,
document implementation fidelity, and report adjusted effects with confidence intervals. Maintaining a clear distinction
between model development and outcome evaluation prevents anticipated benefits from being represented as observed
findings.
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CONCEPTUAL RESULTS: THE AIDR-V INSTRUCTIONAL MODEL

Stage 1. Activation

Activation establishes communicative ownership before Al is introduced. The learner analyses the audience,
purpose, genre, content requirements, and assessment criteria of the task. The teacher activates relevant language and
background knowledge through a model, contrastive examples, or a short diagnostic activity. Al may generate alternative
contexts or questions, but it must not produce the learner’s response. The evidence generated at this stage includes a task
interpretation, a brief plan, and a personal content inventory. These artefacts make it possible to determine whether the
final text reflects the learner’s intended meaning.

Stage 2. Inquiry

Inquiry develops the language and conceptual resources required for independent drafting. Learners examine how
sample texts realise organisation, cohesion, stance, register, and audience awareness. They may ask Al to explain a feature,
compare two alternatives, or generate a mini-practice item. The teacher models prompt boundaries and source checking.
Inquiry ends with a learner-created checklist linked to the rubric. This stage prevents Al feedback from becoming the first
encounter with the relevant criterion and reduces the risk that learners accept explanations they do not understand.

Stage 3. Drafting

Drafting is completed without sentence-level generative substitution. Learners produce an initial text using their
plan and checklist. Permissible assistance may include access to a bilingual or monolingual dictionary, previously taught
materials, and teacher-approved reference resources. The draft is preserved before Al interaction. This requirement is
essential for authorship, baseline comparison, and analysis of revision. The teacher does not correct every error at this point;
instead, the draft becomes the evidence base for diagnostic feedback.

Stage 4. Refinement

During Refinement, Al provides bounded feedback according to a teacher-designed prompt. The prompt identifies
the learner’s grade or proficiency band, the task, the rubric, the permitted feedback categories, and the prohibition against
rewriting the entire text. Feedback is prioritised into a manageable number of high-value issues. For each issue, the learner
records the original segment, the feedback focus, the Al suggestion, the decision category, the revised segment, and a brief
reason. The teacher intervenes selectively where the Al recommendation is inaccurate, developmentally inappropriate, or
inconsistent with the assessment construct.

Stage 5. Verification

Verification converts revision into critical language learning. The learner checks important recommendations against
at least one independent criterion: a CEFR-informed rubric, an authoritative dictionary, a grammar reference, a teacher
explanation, a model text, or structured peer review. Factual statements require an independent content source rather than
confirmation from the same Al system. The learner then prepares a short reflective justification explaining which
suggestions were accepted, adapted, rejected, or deferred and why. A revised text is considered complete only when the
learner can account for consequential changes.

Role distribution within the cycle

Stage Learner action Teacher action Al-system function Process evidence
Activation Defines purpose, Frames task and Provides contexts or Plan and content
audience, and content | criteria diagnostic prompts inventory
Inquiry Analyses models and | Models critical Explains features and | Learner-created
builds a checklist prompting and supplies bounded criterion checklist
comparison practice
Drafting Produces an Protects authorship | No full-text generation | Archived initial
independent first draft | and observes needs draft
Refinement Classifies and acts on | Calibrates and Diagnoses and Feedback map and
feedback corrects misleading | proposes limited revision log
feedback revisions
Verification Checks, justifies, and Validates decisions | Supports comparison | Verified draft and
reflects and assesses by but cannot reflective note
rubric independently validate
its output
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DISCUSSION

The proposed model shifts analytical attention from the mere presence of Al to the instructional sequence within
which it operates. This distinction is theoretically important because comparisons between Al-generated and teacher-
provided feedback may overlook the learner actions occurring between feedback receipt and post-intervention
performance. Accurate feedback that is neither understood nor applied may contribute less to learning than a smaller
number of recommendations subjected to sustained evaluation and revision. AIDR-V therefore treats feedback uptake,
revision quality, and verification behaviour as mechanism variables rather than incidental features of classroom
implementation.

The model also establishes an explicit boundary between instructional assistance and generative substitution. It does
not presuppose that every instance of text generation is pedagogically detrimental; instead, it requires the initial
communicative content and first draft to originate with the learner. Al may support diagnosis, comparison, and refinement
of expression, but the learner must retain control over claims, examples, organisation, and final wording. This principled
boundary is preferable to an undifferentiated prohibition because it supports responsible participation in Al-rich learning
environments while preserving assessable evidence of learner competence.

Teacher mediation is not an ancillary safeguard but a constitutive condition of pedagogical validity. Current Al
systems cannot reliably account for the curriculum, the developmental profile of a particular class, the communicative
purpose of a task, a learner’s prior performance, or the construct being assessed. Teachers are also better positioned to
identify instances in which formally correct feedback weakens authorial voice, alters intended meaning, or exceeds the
learner’s developmental needs. The teacher-in-the-loop configuration is therefore required not only on ethical grounds but
also to protect the validity of instruction and assessment.

For specialised schools in Uzbekistan, the model has three practical advantages. First, it is compatible with CEFR-
informed outcomes already used in foreign-language education. Second, it can be implemented with variable infrastructure
because the core artefacts - a plan, draft, feedback map, revision log, and reflective note - do not depend on one platform.
Third, it supports multilingual and culturally situated judgement: learners and teachers can reject recommendations that
are pragmatically inappropriate or that erase locally meaningful content. Localisation therefore concerns tasks, criteria,
examples, privacy, and interaction norms, not simply interface language.

Implementation nevertheless depends on explicit institutional conditions. Teachers require professional
development in prompt design, feedback calibration, privacy protection, bias recognition, and interpretation of automated
analyses. Schools require transparent policies governing user accounts, personal data, age-appropriate access, storage of
learner work, and disclosure of Al assistance. Learners require explicit instruction regarding permissible forms of
assistance, procedures for acknowledging Al use where required, and the principle that an Al-generated response cannot
independently validate itself. In the absence of these conditions, the same technology may intensify superficial correction,
unequal access, and learner dependence.

The model generates five testable propositions. P1: learners who complete the full feedback-revision—verification
sequence will demonstrate greater gains in rubric-rated writing than learners who receive equivalent Al feedback without
structured verification. P2: feedback-uptake quality will mediate the relationship between exposure to the intervention and
improvement in writing performance. P3: justified adaptation and rejection decisions will predict transfer more strongly
than the unqualified acceptance rate. P4: teacher calibration will reduce the proportion of inappropriate automated
recommendations incorporated into final texts. P5: intervention effects will vary according to baseline proficiency, thereby
requiring differentiated limits and scaffolds for feedback.

A later quasi-experimental evaluation should use intact Grade 7-9 classes while accounting for baseline differences.
The primary outcome should be independently rated CEFR-aligned writing performance on a parallel task completed
under controlled conditions. Secondary outcomes may include coherence, grammatical control, lexical appropriateness,
feedback-uptake quality, revision accuracy, and learner agency, provided that each measure is specified in advance. At
least two trained raters should score a subsample or all scripts, and inter-rater reliability should be reported. The main
analysis should adjust post-test performance for baseline performance and report effect sizes with 95% confidence intervals.

Process evaluation is equally necessary. Fidelity indicators should record whether learners produced an independent
draft, received feedback within the specified categories, completed revision logs, verified consequential recommendations,
and received teacher calibration. Logs should distinguish intervention failure from theory failure: if verification was rarely
completed, an absence of outcome differences would not constitute a valid test of the full model. Qualitative analysis of
learner explanations can further reveal whether verification reflects genuine reasoning or formulaic compliance.

Several limitations must be acknowledged at the model-development stage. Al systems and their outputs change
rapidly, which may render platform-specific claims obsolete. Revision logs may influence learner behaviour and increase
workload. The quality of teacher calibration may vary across classes, while prior experience with Al and access outside
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school may contaminate comparison conditions. Moreover, improvements in a final draft do not necessarily indicate
durable learning. Transfer tasks completed without Al assistance are therefore essential to any subsequent evaluation.
CONCLUSION
The educational value of Al-generated writing feedback depends on the instructional actions through which learners
and teachers interpret and use it. The AIDR-V model positions Al as a provisional diagnostic resource, the learner as author
and decision-maker, and the teacher as instructional designer, mediator, and final pedagogical authority. Its five stages -
Activation, Inquiry, Drafting, Refinement, and Verification - connect communicative purpose with independent
production, bounded feedback, documented revision, source-based verification, and reflective justification. The
contribution of the model is procedural rather than platform-specific: it operationalises human-centred Al principles as a
reproducible sequence of classroom actions and observable evidence. For specialised secondary schools in Uzbekistan, the
model provides a theoretically grounded means of integrating technological support with CEFR-informed assessment,
academic integrity, and learner agency. The next research stage requires empirical validation through controlled writing
tasks, a transparent comparison condition, inter-rater reliability analysis, fidelity monitoring, and effect estimates with
confidence intervals. Until such evidence is available, the anticipated advantages of the model must remain testable
propositions rather than claims of demonstrated effectiveness.
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	“Aliday sher” shaklida -day qiyos koʻrsatkichi Ali nomining diniy-qahramonlik semasini sher leksemasidagi jasorat va kuch konnotatsiyasi bilan birlashtiradi [6, B.136]. Bu yerda pretsedent qiyos va zoomorf poetik baho bir nuqtada tutashib, mardlik be...
	Kuntugʻmishlarga mengzadim konstruksiyasida esa koʻplik shakli va mengzamoq fe’li muhim. -lar nomni toʻliq turdosh otga aylantirmaydi, biroq individual Kuntugʻmish obrazini tipik epik qahramonlik mezoniga yaqinlashtiradi. Shu sabab qiyos bir personaj...
	Asosiy pretsedent konstruksiyalarda lisoniy shakl, faol sema va lingvopoetik vazifa oʻrtasidagi munosabat 1-jadvalda umumlashtirildi.
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	Jadvaldan koʻrinadiki, pretsedentlikni faqat nomning tanilganligi bilan izohlash yetarli emas. Uning konkret poetik vazifasi nomni qurshagan til vositalari bilan belgilanadi. Rustamda yadro sema turli konstruksiyalarda saqlanib qolsa, Yusufda lisoniy...
	Bu natija H.Siuta va hammualliflarning pretsedent nom asosiy arxisemasini saqlagan holda yangi kontekstda qoʻshimcha konnotativ qirralar bilan faollashishi haqidagi qarashi bilan tutashadi [7]. “Alpomish” materialida esa kontekstning roli ayrim holla...
	Kappassova va hammualliflar “Alpamys” kabi folklor nomlarining keyingi media diskursida pretsedent nom maqomida ishlashini koʻrsatadilar [8]. Mazkur maqoladagi material esa jarayonning boshqa yoʻnalishini ochadi: “Alpomish”ning oʻziga undan oldin sha...
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	MUHOKAMA (1)
	XULOSA (1)
	FOYDALANILGAN ADABIYOTLAR ROʻYXATI
	Pragmatik potensial va tarjima: nazariy yondashuvlar. Pragmatikaning shakllanishi til belgilarining ma’nosini ulardan foydalanuvchi subyekt va kommunikativ vaziyat bilan bogʻliq holda oʻrganish zarurati bilan chambarchas bogʻliq. C. Morris semiotikani...
	2. Work/Play oppozitsiyasi va muallif pragmatikasi
	3. ‘Sunday school” epizodida yumor va pragmatik nomuvofiqlik. ‘Sunday school’ epizodida Tom turli rangdagi chiptalarni yigʻib, mukofot olish imkoniyatiga ega boʻladi. Tashqi vaziyat Tomni diniy bilimga ega namunali oʻquvchi sifatida koʻrsatadi. Biroq ...
	ST:
	“Now, Thomas, tell me the names of the first two disciples that were appointed.”
	“David and Goliath!”
	TT:
	“- Томас, қорқпа, жуўап бер ҳүрметли сыйлы адамға. ...
	- Биринши еки апостолды...
	- Давид ҳәм Голиаф!”
	4. Tom va Polli xola munosabatida ishonch/ishonchsizlik pragmatikasi. Tom va Polli xola dialoglarining muhim pragmatik xususiyatlaridan biri – Tomning gaplariga nisbatan oldindan shakllangan ishonchsizlikdir. Bu munosabatda da’vo, ishonchsizlik va ogo...
	Devor oqlash ishini boshqa bolalarga bajartirib boʻlgach, Tom Polli xolaning oldiga kelib, vazifa bajarilganini aytadi.
	ST: (1)
	“Well, now, Tom, how much have you done?”
	“It’s all done, aunt.”
	“Tom, don’t lie to me—I can’t bear it.”
	“I ain’t, aunt; it is all done.”
	TT: (1)
	- Қалай, жумысыңды ислеп питкергениң-бе? Қаншасын питкердиң?
	- Барлығын, апа.
	- Том, өтирик айтпа - мен ондайды жақсы көрмеймен.
	- Өтирик айтып турғаным жоқ, апа, ҳәммеси ислеп болынды.
	Mazkur dialog E. Berdimuratov tarjimasida aynan devor oqlash epizodidan keyin keltiriladi. Shundan soʻng muallif Polli xola Tomning gaplariga ishonmasligi odatiy hol ekanligini izohlaydi: Tom aytgan gapning yigirma besh foizi rost chiqsa ham, u qanoat...
	Ushbu mikrokontekstda kommunikativ munosabat quyidagi pragmatik zanjir asosida rivojlanadi:
	Tom → da’vo
	↓
	Polli xola → ishonchsizlik + ogohlantirish
	↓ (1)
	Tom → mustahkamlangan da’vo
	Tomning “It’s all done, aunt” gapi yuzaki jihatdan oddiy assertiv nutq aktidir. Biroq Polli xola uning gapini faqat propositsional mazmun asosida baholamaydi. Uning interpretatsiyasiga Tomning avvalgi xatti-harakatlari va yolgʻon gapirishga moyilligi ...
	Bu holatni quyidagi formula orqali ifodalash mumkin:
	ifoda + oldingi kommunikativ tajriba → amaliy talqin.
	Demak, Polli xolaning “Tom, don’t lie to me” replikasi oddiy taqiq yoki nasihat emas. Unda bir vaqtning oʻzida ishonchsizlik, tanbeh va axloqiy baholash komponentlari mujassam. Qoraqalpoqcha tarjimada “Том, өтирик айтпа” shakli inglizcha ‘don’t lie to...
	Biroq keyingi komponentda muayyan pragmatik transformatsiya kuzatiladi:
	ST: “I can’t bear it.”
	TT: “мен ондайды жақсы көрмеймен.”
	Inglizcha ‘I can’t bear it’ birligi oddiy “yoqtirmaslik”dan kuchliroq emotsional ma’noni ifodalaydi. Unda “bunga chiday olmayman”, “buni koʻtara olmayman” kabi intensiv salbiy munosabat mavjud. Qoraqalpoqchadagi “мен ондайды жақсы көрмеймен” esa mazmu...
	Shu sababli bu oʻrinda ikki pragmatik komponentni farqlash zarur:
	SA (Speech Act): tanbeh va yolgʻon gapirmaslikka undash – saqlangan (P1);
	EE (Emotional-Evaluative Component): emotsional intensivlik – qisman pasaygan (P2). Tomning javobida esa ingliz tilidagi nostandart “I ain’t” shakli qoraqalpoqchada: “Өтирик айтып турғаным жоқ” tarzida mazmunan va kommunikativ jihatdan qayta yaratilga...
	Bundan tashqari, muallifning keyingi izohi mazkur ishonchsizlikni situativ emas, Tom va Polli xola munosabatlariga xos barqaror shaxslararo pragmatik model ekanligini koʻrsatadi. Polli xola devorning haqiqatan ham oqlanganini koʻrganidan keyingina Tom...
	Shunday qilib, mazkur misolda pragmatik potensialning komponentlari differensial tarzda saqlangan:
	CI – kommunikativ intensiya: P1;
	SA – da’vo / ogohlantirish: P1;
	EE – emotsional-baholovchi intensivlik: P2;
	IM – oldindan mavjud ishonchsizlik presuppozitsiyasi: P1;
	ST – Tom nutqidagi nostandart grammatik marker: P2/P4.
	Asosiy tarjima strategiyasi: funksional-pragmatik ekvivalentlik + qisman stilistik transformatsiya.
	Umumiy natija: P1/P2 – asosiy kommunikativ-pragmatik potensial saqlangan, biroq emotsional va ayrim stilistik komponentlar qisman transformatsiyalangan. Natijada: nutq + oldingi bilimlar → pragmatik talqin mexanizmi yuzaga keladi. Bu presuppozitsiya t...
	5. Qonli qasamyod: ritual va pragmatik kuch. Tom va Geklberri qabristondagi jinoyatga guvoh boʻlgach, voqeani hech kimga aytmaslik haqida qasamyod qilishadi. Oddiy ogʻzaki va’da bolalar uchun yetarli hisoblanmaydi; sir saqlash ritualistik shaklda must...
	ST: (2)
	“Now, Tom, let’s tie ourselves to each other with an oath, and then we can never tell.”
	“No, that wouldn’t do for this. That’s good enough for little rubbishy common things... but there orter be writing ‘bout a big thing like this. And blood.”
	TT: (2)
	“- Енди, Том, бизлер бир-биримизге айтпаслығымызға ант берейик – болмаса мүмкин емес.
	- Мейли, мен қайылман. Ең жақсысы усы. Қәне, онда қол қысып... ант етейик.
	- Жоқ, бул болмайды. Бул қандай-да бир әйтеўир ислер ушын... Ал бул мәселе болса, жүдә әҳмийетли... жазба түрде ант етиў керек.”
	6. Qabriston epizodida qoʻrquv va yashirin tahdid. Qabristondagi qotillikdan keyin Tom va Gekning kommunikativ xatti-harakatlarini Injun Joedan qoʻrquv boshqaradi. Ushbu epizodning pragmatik jihatdan muhim xususiyati shundaki, tahdid dastlab Injun Joe...
	Qotillik sodir boʻlganidan keyin Tom va Gek yashiringan joylariga yetib kelib, voqeaning qanday oqibatlarga olib kelishini muhokama qiladilar.
	ST: (3)
	“Hucky, do you believe the dead people like it for us to be here?”
	[...]
	“Huck, I’ll tell you one thing that’s mighty curious. Muff Potter don’t know it. How can he tell?”
	[...] (1)
	“Huck, if Injun Joe’s evidence don’t hang Potter, he’ll kill us some time or other, just as dead sure as we’re a laying here.”
	Ushbu kontekstda bolalarning asosiy xavotiri jinoyatning oʻzi bilan cheklanmaydi. Ular voqeani oshkor qilish Injun Joe tomonidan qasos olishga sabab boʻlishi mumkinligini anglaydilar. Bu xavf ularning keyingi kommunikativ xatti-harakatini – sukut saql...
	Qoraqalpoqcha tarjimada mazkur qoʻrquv quyidagicha ifodalangan:
	TT: (3)
	- Ал ким айтып барар екен? Бизлер-ме?
	- Не айтып отырсаң? Ойлап бола-ма. Ал қапелимде Индей Джоны дарға аспаса не қыламыз? Ол бизлерди ҳәзир болмағаныменен, кейин өлтиреди-ғой, онда қутыла алмаймыз.
	- Мен өзим-де солай ойлаған едим, Гек.
	Mazkur dialogda Gekning “кейин өлтиреди-ғой” mazmunidagi fikri Injun Joening bolalarga shu paytda bevosita tahdid qilmaganiga qaramay, ular vaziyatni oʻz hayotlari uchun real xavf sifatida interpretatsiya qilayotganini koʻrsatadi. Qoraqalpoqcha tarjim...
	Ushbu mikrokontekstning pragmatik tuzilishini quyidagicha ifodalash mumkin:
	witnessing the murder
	↓ (2)
	knowledge of Injun Joe’s violence
	↓ (3)
	inference of possible revenge
	↓ (4)
	fear
	↓ (5)
	decision to remain silent.
	Demak, bu epizodda pragmatik ma’no faqat eksplisit aytilgan gaplardan tashkil topmaydi. Tom va Gekning xatti-harakatlari ular mavjud kontekst asosida chiqargan xulosaga bogʻliq.
	Ayniqsa, “Ал ким айтып барар екен? Бизлер-ме?” savoli yuzaki jihatdan axborot soʻrashga oʻxshasa-da, pragmatik jihatdan haqiqiy interrogativ nutq akti emas. Tom aslida “biz bu haqda aytmasligimiz kerak” degan xavotirni ifodalamoqda. Gekning bunga: “Не...
	Shu tariqa savol-javob shaklidagi dialog ortida quyidagi implikatura yuzaga keladi:
	If we tell the truth → Injun Joe may escape punishment → he will take revenge → our lives will be in danger.
	Shuning uchun:
	telling the truth = danger;
	remaining silent = self-preservation.
	Bu holat Grays nazariyasi nuqtai nazaridan kontekstual implikatura bilan bogʻliq boʻlsa, relevans yondashuvi nuqtai nazaridan personajlarning mavjud kontekstual bilimlardan foydalanib yangi inferensial xulosaga kelishi sifatida talqin qilinishi mumkin.
	Mazkur pragmatik mexanizm keyingi epizodda yanada yaqqol namoyon boʻladi. Tom Gekdan ehtiyotsizlik bilan sirni aytib qoʻymasligini yana soʻraydi:
	TT: (4)
	Гек, сен абайсызда айтып қоймайсаң-ба?
	Shundan keyin muallif ikki bolaning qoʻrquv holatini tasvirlaydi: ular shaharga qaytishda qorongʻilikdagi har bir daraxtni ularni quvib kelayotgan dushman deb tasavvur qiladilar va qoʻrquvdan holdan toyadilar.
	Bu muallif tasviri dialogda shakllangan xavf inferensiyasining perlokutiv natijasini koʻrsatadi. Qoʻrquv faqat verbal-emotsional holat boʻlib qolmay, personajlarning atrof-muhitni idrok etish usulini ham oʻzgartiradi. Shu sababli mazkur mikrokontekstd...
	CI – kommunikativ intensiya: sirni oshkor qilmaslik va oʻzini himoya qilish;
	IM – implikativ-kontekstual ma’no: “agar gapirsak, Injun Joe bizdan qasos oladi”;
	EE – emotsional-baholovchi komponent: “kuchli qoʻrquv va xavotir”;
	SA – nutq akti: “savol shaklida ifodalangan ogohlantirish va sukut saqlashga undash”;
	AR – adresatga ta’sir: “suhbatdoshni sirni saqlashga ishontirish”.
	Ayniqsa, IM komponenti mazkur misolda markaziy oʻrin egallaydi. Chunki bolalarning qoʻrquvi Injun Joening ularga bevosita “sizlarni oʻldiraman” degan tahdididan emas, uning oldingi xatti-harakati va mavjud kommunikativ vaziyat asosida chiqarilgan infe...
	Qoraqalpoqcha tarjimada ham ushbu inferensial zanjir saqlangan: voqeani aytish ehtimoli, Injun Joening jazodan qutulishi va keyinchalik bolalarni oʻldirishi oʻrtasidagi sababiy aloqa aniq ifodalangan. Shuning uchun tarjima adresati ham personajlarning...
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